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ABSTRACT

Speech is an important language skill used for communicating. It is the creative
oral language skill that allows one to produce a logical spoken statement in
order to express oneself meaningfully. For an effective communication,
teaching of speaking skill at schools is of great importance. It is found that in
Pakistan, speaking skill is not effectively taught at Government Secondary
Schools. The objective of this study was to investigate the perceptions of
Government Secondary School English teachers about the challenges they face
in teaching English speaking skill to their students. Communicative competence
presented by Dell Hymes in the 1960s, provided the theoretical framework for
this study. The participants of this study were 100 Government Secondary
School English teachers of Quetta city, out of whom 50 were male and 50
females. Data was collected using five items Likert scale questionnaire. Data
was analyzed using SPSS. The findings revealed that the majority of English
teachers spoke in both English and Urdu in their English class. It was also
found that the teachers often asked student for sentence drilling and repeating
sentences after them in English. Inclusively, the findings of this study depicted
that most English Teachers agreed that they describe grammar only when
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required in class. The study suggests that English should be taught only by the
teachers qualified in this subject. It is further suggested that speaking skill
should be assessed in the board examination, only in that case the English
teachers would focus teaching of speaking skill in their English classes in order
to enhance communicative competence of their students.

KEYWORDS
Communicative competence, English language, Teaching, speaking skills,
English

INTRODUCTION

An investigation about perception can play a vital role in getting a deeper
insight regarding ones thinking. Before 1930s, several psychologists and
theorists used to review elementary essentials of perception, but since then they
have started to concentrate their review on complete psychological designs of
perception (Démuth, 2013). According to Démuth (2013) philosophies that are
most relevant of defining perception as a procedure, through which information
IS obtained and administered, can be separated into two elementary groups: The
bottom-up theories of perception and the top-down indirect theories of
perception.

Research related to the investigation of teachers’ perception started towards
the end of the 1970s and beginning of 1980s and quickly vast research started
in this field (Clark & Peterson, 1986; Kagan, 1992). Some researchers assumed
that as thought controls the attitude, thus knowing the perceptions of teachers
can play a vital role in understanding teachers’ performances in classrooms and
can deliver a guide for refining teachers’ practices. Harb, Bakar & Krish (2013)
conducted a study at Jordanian universities in which they investigated teachers’
and students’ towards the use of technical aids in the process of instructing and
learning oral skill in English language. Farooq (2015) in a study investigated
perceptions of teachers and their practices concerning Communicative
Language Teaching (CLT) and its effect on learner’s communicative
competence. Sarfraz, Mansoor, & Tarigq (2015) in a research analyzed the
perceptions of teachers’ and students’ in the Computer Assisted Language
Learning environment (CALL).

Speech is an important language skill used to give one’s verbal production.
Speech is the language skill that infants begin with after encountering listening.
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Halliday (1975) considers that babies start by acquiring what they listen and
after that they naturally begin talking in the following years at school. Burns &
Joyce (1997) define Speaking skill as a communicating procedure of creating
meaning that includes creating, receiving and treating information. Competence
in speaking skill is indispensable for scholastic, individual, and professional
achievement in a student’s life (Osborn, Pearson, & Morreale, 2000).
Competency in speaking skill of English language ensures effective
communication in this language and the danger is that speaking is taken for
granted (Grugeon, Hubbard, Smith, & Dawes, 2005). Speaking is the principal
technique aimed for communication. Therefore, communicative competence is
the most influential capability that the learner requires in developing oral skills
(Nawab, 2012).

Teaching Speaking skill is of great importance in effective communication,
despite this for many years, teaching speaking has been underrated and English
language teachers have taken it for granted. Alonso (2013) believes that
teaching speaking skill has not always been the main focus of interest in
different language teaching methodologies, but has often been seen as a means
of developing teaching methodologies. According to Brown & Yule (1999)
speaking proficiency involves the exact employment of vocabulary, impulsive
evaluation of words and appropriateness of grammar. Wegerif, Mercer &
Dawes (1999) observed that in classroom, speaking enables children to
cultivate an intelligence of lifetime’s practices and to define the world. They
believed that children individually and in collaboration with other children
learn the usage of language as a tool for thinking, nevertheless language
proficiency is impossible without guidance from the teachers.

Speaking activities can play a vital role in improving speaking skill of English
as Second Language students. Kayi (2006) believes that Speaking can be
encouraged using activities such as brainstorming, discussions, information
gap, interviews, playing cards, etc. Smith (2005) lists several teaching strategies
which specifically use speaking and listening as a curriculum focus. Dawes
(2005) suggests that Computer based activities can also help Children to
understand that spoken language aids the usage of talk to think collectively, and
that such talk benefits both their individual improvement and their group work.
According to Patil (2008) the issues of shyness and nervousness in speaking
can be overcome by generating such occasions where students can use English
in an expressive, suitable and genuine manner.
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In the context of Pakistan, English is the official language and the language of
the elite class. Language policies of government give priority to English over
other languages (Rahman, 2006). English as Second Language (ESL) learning
in Pakistan is considered problematic both for learners and educators. There is
a very high failure ratio in the subject of English as compared to other subjects
(Tariqg, Bilal, Sandhu, Igbal, & Hayat, 2013). Warsi (2004) in the context of
Pakistan, considers that the circumstances under which English is taught in
Pakistan are not helpful for educating and learning language. According to him
it is certain that the strategies for instructing English dialect in Pakistan have
not achieved its desired role of communicative competence. Shamim (2008)
believes that in Pakistan it’s generally assumed that, who so ever can speak
English smoothly can also teach it. Conversely, the reality is quite different to
it. In many cases, teachers themselves hardly know how to speak English, but
are given the charge to teach it.

In Pakistan, the spoken English is not taught during teaching training courses,
because the trainers do not consider it important that their use of English will
help the student teachers in developing their communicative skills (Mahmood
& Ghani, 2012). The dilemma in Pakistani government schools, colleges and
universities is that English speaking skill is not focused in syllabus. Therefore,
students do not pay attention towards English speaking skill. Subsequently, the
level of English-speaking capability is low in outgoing graduates of higher
education in Pakistan (Alam M. , 2012).

Jabeen (2013) in a study investigated whether collaborative language learning
will help the learners to improve their listening and speaking skills or not. Alam
& Uddin (2013) did an action research focused on improvement of Oral
Communication Skills (OCSs) of Pakistan's Public school's Grade-6 students.
Esmail, Ahmed, & Noreen (2015) investigated factors and causes that makes
Pakistani college and university students unable to communicate effectively in
English as second language though they are studying English from primary
level.

In the context of English as second language (ESL) teaching at Quetta. Manan
et al (2015) found that a vast majority of stakeholders extend overwhelming
attitude towards straight-for-English policy in education but, contrary to it Urdu
was used as the medium of instruction and communication in real classroom
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practice. In a study Manan, Dumanig, & David (2015) examined perceptions
of shareholders and the actual rehearses of classroom, in order to categorize
academic flaws and the challenges faced in teaching, in the schools that are
low-fee. Researchers found that Grammar Translation Methodology (GTM)
and the actual flawed classrooms practices hinders the development of
competence in communication, origination of conception, and internalization
of language in English language. Zeeshan (2016) in a study investigated
attitudes of Quetta’s government school students towards Grammar Translation
Method (GTM) and Communicative Language Teaching (CLT). Findings
revealed that generally, students showed encouraging attitudes towards
Communicative Language Teaching (CLT) as compare to that, students showed
either middle-of-the-road or a less encouraging attitude towards Grammar
Translation Method (GTM).

Communicative Competence is the main theory in Communicative Language
Teaching. Communicative competence came as a counter movement to
linguistic competence given by Chomsky (1965). The expression
communicative competence was presented in 1960s by Dell Hymes. Hymes
(1972) associated his formation of communicative competence to the practical
along with the theoretical needs. According to him performance is the evident
part that is noticeable while competence is the incidental capability of
producing the upcoming witnessed presentation. Hymes recommended that in
communicative competence the sake of speaking and interacting in a language
the acquaintance of grammatical rules alone is not sufficient (Rickheit,
Strohner, & Vorwerg, 2008). Communicative competence according to Canale
and Swain (1980) is an amalgamation of an underlined organization of
information and ability that is important for the sake of communication.
Richards and Rodgers (1986) defined communicative competence as, the
capability to practice the linguistic scheme efficiently and applicably.
According to Paulston (1992) communicative competence simply means the
practice of delicacy and decent behaviors while dealing with different people
of society. Richards & Schmidt (2010) define communicative competence as
an understanding of knowing what is lawfully probable, appropriate, feasible,
or practical in a particular language community. From Hymes till the date
communicative competence has been defined in different ways but one thing
found common is its emphasis on effective and comprehensible communication
between speaker and listener in getting their message across.
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Competency in speaking skill of English language ensures effective communication in
this language and the danger is that speaking is taken for granted (Grugeon, 2005). In
the context of Pakistan, it’s seen that students of government secondary school cannot
properly communicate in English language. The teaching of speaking skill of the
students by the teachers is not often conducted. As a result, most of the students of
government schools are weak in oral communication (Jabeen A., 2015; Alam M. ,
2012; Alam & Uddin, 2013; Mahmood & Ghani, 2012; Tariqg, 2013). This weakness
in oral communication can be overcome after investigating teachers’ perceptions about
the speaking skill of their (Jabeen A., 2015; Alam M., 2012; Alam & Uddin, 2013;
Mahmood & Ghani, 2012; students and the challenges they face in teaching speaking
skill.

The aim of this study is to investigate perceptions of secondary school English
teachers of Quetta regarding the challenges English teachers face in teaching
speaking skills. Investigating government secondary school English teachers'
perceptions about speaking skill will help to understand how they perceive this
skill, which in result will help in overcoming the underlying identified
challenges on the macro and micro level.

LITERATURE REVIEW

Perception

Before 1930s, several psychologists and theorists used to review elementary
essentials of perception but since then they start to concentrate their review on
complete psychological designs of perception. The holists believed that
reviewing this type of multifaceted substance as perception isn’t possible
simply through reviewing the single merits from the outside. For this very
reason, psychologists and theorists started to review perception from inside,
this was done by investigating the arrangements through which perception is
structured (Démuth, 2013). According to Démuth (2013) defining perception
as a procedure, can be separated into two elementary groups: The bottom-up
direct theories of perception and The top-down indirect theories of perception.
According to the bottom—up direct theorists, sensory input signifies the
grounding of reasoning and naturally it regulates added processing of sensory
data. So far the emphasis on nature of sensory input is According to the theories
of top-down indirect perception, perception is possible only by means of mental
representation, computation or creating a picture of a given reality (Demuth,
2013). According to McLeod Top down processing refers to the use of
contextual information in pattern recognition. For e.g. difficult handwriting is
understood if a complete sentence is read as compare to isolated words, because
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surrounding words aid understanding (McLeod, 2007). According to the way
we arrive at this interpretation, we can divide the theories into constructivist,
computational and synthesizing ones (Démuth, 2013).

Perceptions of English as Second Language (ESL) Teachers

English that has now acquired the status of an international language was
originally the language spoken in England, with the historical struggles of
the British Empire it has become the first or second language of many states
which were previously colonies of British Empire. According to Richards and
Schmidt (2010) English as a second language (ESL) is the second language of
anyone who learns and speaks English language after learning their mother
tongue. English has acquired the status of second language in the countries
where it is learned in order to be used in day-to-day routine, for the educational
purpose and for business.

Research related to the investigation of teachers perception started towards the
end of 1970s and beginning of 1980s and quickly vast research started in this
field (Clark & Peterson, 1986; Kagan, 1992). Some researchers (Ashton, 1990;
Brookhart & Freeman, 1992; Clark, 1988) assumed that as thought controls the
attitude, thus knowing the perceptions of teachers can play a vital role in
understanding teachers’ performances in classrooms and can deliver a guide for
refining teachers’ practices.

Harb et al. (2013) conducted a study at Jordanian universities in which they
investigated teachers’ and students’ attitude towards the use of technical aids in
the process of instructing and learning oral skill in English language. An
amalgamation of optimistic and pessimistic feedback from the responses of
respondents was revealed in the findings. Nonetheless the findings revealed the
concern of respondents in smearing use of technical aid in the process of
instructing and learning oral skills of English language at tertiary level.

Farooq (2015) in a study investigated perceptions of teachers and their practices
concerning Communicative Language Teaching (CLT) and its effect on
learner’s communicative competence. Findings of this investigation showed
that although teachers showed interest in implementing Communicative
Language Teaching (CLT), but they were not accepting it totally because of the
challenges and issues they could possibly face in its implementation such as,
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overloaded classrooms, low level of adeptness of students, time limitations,
unavailability of audio-visual utilities, etc.

Sarfraz et al. (2015) in a research analyzed the perceptions of teachers’ and
students’ in the Computer Assisted Language Learning environment (CALL).
A positive attitude towards CALL was found overall in the teachers’ and
students’ perceptions. Nevertheless, in their perceptions concerning the
suitability of Computer Assisted Language Learning environment (CALL)
some dissimilarity was also reported.

Speaking skill

Speech is an important language skill used to give one’s verbal production.
Speaking is the oral use of language to communicate with others. Speech is the
language skill that infants begin with after encountering listening. Halliday
(1975) considers that babies start by acquiring what they listen and after that
they naturally begin talking in the following years at school. Burns & Joyce
(1997) define Speaking skill as a communicating procedure of creating
meaning that includes creating, receiving and treating information. Its form and
meaning are reliant on the situation in which it happens, the partakers, and the
purposes of speaking. Competence in speaking skill is indispensable for
scholastic, individual, and professional achievement in a students’ life (Osborn,
2000). Harmer (2001) includes that talking happens when two individuals are
occupied with conversing with each other and they are away from any doubt
that they are doing it reasonably. Their reason might be that they need to state
something, they have some open purposes, and they select from their language
store. According to Nunan (2003) speech is the creative oral language skill that
allows one to produce a spoken statement that is logical in order to express
oneself meaningfully to get the message across. Competency in speaking skill
of English language ensures effective communication in this language and the
danger is that speaking is taken for granted. Speaking completes the basic
requirement of a dialect for building up communal connection. Speaking is the
principal technique aimed for communication. Therefore, communicative
competence is the most influential capability that the learner requires in
developing oral skills (Nawab, 2012).

Teaching English Speaking Skill
Languages are commonly taught using four skills namely: listening, speaking,
reading, and writing. Teaching Speaking skill is of great importance in effective
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communication, despite this for many years, teaching speaking has been
underrated and English language teachers have taken it for granted. Alonso
(2013) believes that teaching speaking skill has not always been the main focus
of interest in different language teaching methodologies, but has often been
seen as a means of developing teaching methodologies. According to him,
teaching the speaking skill has commonly not been a righteous objective.
According to Brown & Yule (1999) as indicated by the normal way to language
acquisition, talking is the following dialect aptitude after Listening. The
speaking proficiency involves the exact employment of vocabulary, impulsive
evaluation of words and appropriateness of grammar. Additionally, Speaking
also focuses the importance of correct pronunciation and intonation.
Overcoming these challenges is challenging for both instructors and learners.
Wegerif, (1999) observed that in classroom, speaking enables children to
cultivate an intelligence of lifetime’s practices and to define the world. They
believed that children individually and in collaboration with other children
learn the usage of language as a tool for thinking, nevertheless language
proficiency is impossible without guidance from the teachers. This shows that
for language proficiency, teaching, speaking skill and involves students in
speaking activities is very important.

Role of speaking activities in promoting speaking skill of students

Speaking activities can play a vital role in improving speaking skill of English
as Second Language students. Kayi (2006) believes that Speaking can be
encouraged using activities such as brain storming, discussions, information
gap, interviews, playing cards, picture describing, picture narrating role plays,
reporting simulation, storytelling, story completion and finding the difference.
Smith (2005) lists several teaching strategies which specifically use speaking
and listening as a curriculum focus, these are Teacher-directed
discussion/whole-class teaching, Talk partners, Developing listening skills,
Brainstorming, Review times: Plenaries, pit stops and in-flight checks, Hot
seating, Visits, visiting speakers and listeners, Reading inside and outside the
Literacy Hour, Circle time. Dawes (2005) suggests that Computer based
activities can also help Children to understand that spoken language aids the
usage of talk to think collectively, and that such talk benefits both their
individual improvement and their group work. Computer based activities offer
an outstanding chance to rehearsal thinking and talking that can be beneficial
for them in different spheres of life, for this very reason children have a strong
motivation towards the use of computer-based activities. Computer based talk
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activities are Disputation talk, Cumulative talk, Exploratory talk. According to
Patil (2008) the issues of shyness and nervousness in speaking can be overcome
by generating such occasions where students can use English in an expressive,
suitable and genuine manner. He believes that learners love to play with
language and gradually they develop a sense of confidence towards the use of
language. According to him soon as learners resolve the issues of anxiety, they
start using English artistically. They attempt to use as much language as
possible as they are not afraid of making mistakes, and in due course of time
they grab more vocabulary and structures.

Scenario of Teaching English as Second Language (ESL) in Pakistan
Kachru (1985) splits English speakers into three groups in his “Three-
circle Model of World Englishers”: “inner circle”, “outer circle” and
“expanding circle” (Jenkins, 2003, p. 10). Pakistan according to this division
stands in outer circle where English is used as a second language in the fields
of education, administration, and business (Jenkins, 2003). In the context of
Pakistan, English is the official language and the language of the elite class.
Language policies of government gives priority to English over other languages
(Rahman, Language policy, multilingualism and language vitality in Pakistan,
2006).

English as Second Language (ESL) learning in Pakistan is considered
problematic both for learners and educators. There is a very high failure ratio
in the subject of English as compared to other subjects (Tarig, 2013). Shamim
(2008) believes that in Pakistan it’s generally assumed that, who so ever can
speak English smoothly can also teach it. Conversely, the reality is quite
different to it. In many cases, teachers themselves hardly know how to speak
English, but are given the charge to teach it. This is so for the reason that in
many situations teaching English is connected to translation of English into
mother tongue, which is usually Urdu. Malik (2008) conducted a study in
Karachi, which tried to investigate the question: Who are the teachers of
English? The study searched the backgrounds and qualification of English
teachers teaching English in both private and public sectors. It was found that
36% teachers had Master’s in subjects other than English such as Islamic
Studies, Urdu and Economics. 18% teachers were Science graduates, while the
remaining 82% teachers had graduated in Social Sciences or Humanities. Warsi
(2004) in the context of Pakistan, considers that the circumstances under which
English is taught in Pakistan are not helpful for educating and learning
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language. According to him it is certain that the strategies for instructing
English dialect in Pakistan have not achieved its desired role of communicative
competence. In Pakistan English is taught using grammar translation method
which pays no attention to listening and speaking.

Scenario of Teaching English Speaking Skill in Pakistan

In Pakistan, the spoken English is not taught during teaching training courses,
because the trainers do not consider it important that their use of English will
help the student teachers in developing their communicative skills (Mahmood
& Ghani, 2012). The dilemma in Pakistani government schools, colleges and
universities is that English speaking skill is not focused in syllabus. Therefore,
students do not pay attention towards English speaking skill. Subsequently, the
level of English-speaking capability is low in outgoing graduates of higher
education in Pakistan (Alam M. , 2012). Jabeen (2013) in a study investigated
whether collaborative language learning will help the learners to improve their
listening and speaking skills or not. Through an experimental research it was
found that the participants of experimental study demonstrated better
understanding of the ideas, messages and information offered in English and
performed better in speaking skill tasks. Alam & Uddin (2013) did an action
research focused on improvement of Oral Communication Skills (OCSs) of
Pakistan's Public school's Grade-6 students. Findings of Pre and post
intervention phases of four participants revealed that providing a favorable
learning environment and using new teaching strategies helps in improving
children’s Oral Communication Skills (OCSs). Esmail, Ahmed, & Noreen
(2015) investigated factors and causes that makes Pakistani college and
university students unable to communicate effectively in English as second
language, though they are studying English from primary level. The findings
revealed that mostly students were preys of problems i.e. “lack of vocabulary,
syntax, fluency, cramming, and poor understanding of grammatical rules,
proper use of tenses and structure of a sentence and hesitation in
pronunciation”.

Scenario of English as Second Language (ESL) teaching in Quetta,
Baluchistan

Quetta the capital of Balochistan, Pakistan is situated near to the boundaries of
Afghanistan and Iran. Quetta is a city where people speaking different language
live (Manan, Dumanig, & David, 2015). According to a survey conducted by
Nageebullah (2013) in Quetta city there were overall 471 Government schools
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while the number of private schools that were low-fee numbered around 664.
In the context of English as second language (ESL) teaching at Quetta. Manan
et al (2015) found that a vast majority of stakeholders extend overwhelming
attitude towards straight-for-English policy in education but, contrary to it Urdu
was used as the medium of instruction and communication in real classroom
practice. In a study Manan, Dumanig, & David (2015) examined perceptions
of shareholders and the actual rehearses of classroom, in order to categorize
academic flaws and the challenges faced in teaching, in the schools that are
low-fee. Findings of this study revealed that most of the respondents perceived
early-English policy unavoidable. However, it was found that actual English
teaching practices were contrary to the perceptions as rarely English is used in
classroom communication while Urdu is mostly used. Researchers found that
Grammar Translation Methodology (GTM) and the actual flawed classrooms
practices hinders the development of competence in communication,
origination of conception and internalization of language in English language.
Manan, David, & Dumanig (2016) conducted a research in the private English-
medium schools in Quetta. They researched application and discourse of the
experts of schools about dialects that are native and phonetic differences, and
their possible impacts on students’ impression. The review utilized Foucault’s
theoretical framework of governmentality. The study employed a blended
technique that utilized students of high level, educators and school principals.
Discoveries revealed that school specialists practice stringent systems, for
example, notices, wall paintings, punishments in order to defeat the utilization
of native languages. Zeeshan (2016) in a study investigated attitudes of Quetta’s
government school students towards Grammar Translation Method (GTM) and
Communicative Language Teaching (CLT). Findings revealed that generally,
students showed encouraging attitudes towards Communicative Language
Teaching (CLT) as compare to that, students showed either middle-of-the-road
or a less encouraging attitude towards Grammar Translation Method (GTM).
The researcher suggested that policy makers should consider the use of adapted
or adopted method of communicative Language Teaching (CLT) aimed to teach
English effectively in the secondary government schools of Quetta.

Communicative Competence

The language learning process and its development is explained by several
intellects in their approaches and theories. These theories are the result of
profound works and toil of years and experience, and intend to explain the
acquisition, the learning, the development at various levels towards tutoring
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and learning a certain language as first, second or other grade assigned to it,
according to the usage and necessity in life and interaction. Among such
theories, communicative competence theory is one. Communicative
Competence is the main theory in Communicative Language Teaching.
Communicative competence came as a counter movement to linguistic
competence given by Chomsky (1965) according to whom linguistic concept is
based on a perfect speaker-listener linguistic association that is not affected by
cognition and situation during linguistic presentation. The expression
communicative competence was presented in 1960s by Dell Hymes., Hymes
(1972) associated his formation of communicative competence to the practical
along with the theoretical needs. In his view these two notions are like two sides
of a coin. According to him performance is the evident part that is noticeable
while competence is the incidental capability of producing the upcoming
witnessed presentation. Hymes recommended that in communicative
competence the sake of speaking and interacting in a language the acquaintance
of grammatical rules alone is not sufficient (Rickheit, Strohner, & Vorwerg,
2008). Hymes (1972) projected that for a complete education of language and
communication the following four inquiries should be made:

1. Whether (and to what degree) something is formally possible;

2. Whether (and to what degree) something is feasible;

3. Whether (and to what degree) something is appropriate;

4. Whether (and to which degree) something is done (Hymes, 1972, pp. 284-
286).

Communicative competence according to Canale and Swain (1980) is an
amalgamation of an underlined organization of information and ability that is
important for the sake of communication. In this indication of communicative
competence, information means a person’s conscious or unconscious learning
of a language and different parts of language utilization. Spitzberg and Cupach
(1984) debated that: “competence as a trait ultimately must boil down to an
individual effectively communicating across contexts with different
environments, with diverse goals and topics. This consistency of performance
is really tantamount to general communicative adaptability and behavioral
flexibility” (Spitzberg & Cupach, 1984, p. 92). Richards and Rodgers (1986)
defined communicative competence as, the capability to practice the linguistic
scheme efficiently and applicably. According to Paulston (1992)
communicative competence simply means the practice of delicacy and decent
behaviors while dealing with different people of society. According to him we
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do our students a damage if we don't demonstrate to them the social directions
along with the linguistic directions. Richards & Schmidt (2010) define
communicative competence as an understanding of knowing what is lawfully
probable, appropriate, feasible, or practical in a particular language community.
From Hymes till the date communicative competence has been defined in
different ways but one thing found common is its emphasis on effective and
comprehensible communication between speaker and listener in getting their
message across.

OBJECTIVE

1. To investigate secondary school English teachers’ perceptions regarding the
challenges they face in teaching English speaking skills to their students.

RESEARCH METHODOLOGY

Communicative Competence was used as a theoretical framework to
supplement this study. Overall Communicative competence has four aspects
such as: Grammatical competence, Sociolinguistic competence, Discourse
competence and Strategic competence (Richards & Schmidt, 2010). The aspect
of Communicative competence used in this study is Discourse competence. It
is concerned with the selection of words, sequencing, association of words,
courses of action, sentences and proclamations in order to accomplish a unified
talked or composed content. There are many other elements which aid
Discourse competence for example, cohesion, intelligibility, deixis, bland
structure, and the natural conversational structure (Celce-Murcia, Dérnyei, and
Thurrell, 1995). This study employed a Quantitative design of survey research
to know the teachers’ perceptions. In quantitative research, according to
Creswell (2011) the researcher tries to find a research problem centered on
tendencies present in that particular area, or in order to describe the reason
behind the occurring of something. The study took about 3-4 months in
collecting data from 100 male and female Government Secondary School
English teachers.

Participants of this study were from 16 Girls and Boys High schools of Quetta
city. 100 Government Secondary School English teachers participated in this
study, out of them 50 were female while 50 were male secondary school
teachers. Data from the participants was collected through questionnaires. The
questionnaire used in this study was adapted from a questionnaire designed by
Perez-Gore et al. (2011) who had adapted from Savignon & Wang (2003) aimed
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to investigate teacher and student perceptions about Communicative Language
Teaching (CLT) practices.

DATA ANALYSIS

The data obtained from questionnaire was entered into Statistical Package for
the Social Sciences (SPSS). Mean, standard deviation and frequency were
computed using SPSS.

Objective: To investigate secondary school English teachers’ perceptions
regarding the challenges they face in Teaching speaking skills English to their
students.

Descriptive statistics for this objective was calculated using SPSS, in order to
find Mean, Standard Deviation, Frequency and Valid Percent of English
teachers’ perceptions regarding the challenges they face in teaching speaking
skills to their students.

As shown in Table 1 teachers’ attitude towards teaching practice of students
speaking skill items (1 — 10) mean rating ranged from lowest rating of 3.20 for
the item pointing that students rarely talk in English in the classroom, to the
highest rating of 4.10 for the item pointing that teachers frequently correct their
students’ mistakes committed during speaking in  classroom. Standard
deviation for this part of questionnaire items ranged from 1.070 to 1.425.

Table. 1
Mean Rating and Standard Deviation for the questionnaire Part 1
English language Teaching practice of students Mean  Std.
Speaking skill Devia
tion
1. 1 mostly describe grammatical rules and students 348 1.425
learn them orally.
2. In the cl_assroom I usually use Urdu with my 3.8 1.102
understudies.
3. | frequently ask students for drilling and repeating 4.00 1.119
sentences.
4. In the classroom my understudies once in a while 3.20 1.287

interact in English.
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5. | regularly plan activities that involve students to

communicate in English with one another. 3.66 1.249
6. | sometimes give students a chance to sing and play
in English in classroom. 3.35 1410
7. 1 focus communication in my English classes;
: : 3.81 1.070
however | describe grammar when required.
8. 1 frequer)tly correct errors of my students in 410 1935
speaking in classroom.
9. | feel un(_jlsturbed_demonstratlng English for my 3.93 1917
understudies to revise.
10.1 feel confident when I Correct my students 394 1929

mistakes while speaking in English

As shown in Table 2 below, teachers’ attitude towards teaching practice of
students Speaking skill items (1 —10), 33 out of 100 English teachers strongly
agreed that they describe grammatical rules and students learn them orally,29
out of 100 teachers had neutral response to the item “In the classroom I usually
use Urdu with my understudies”; Majority of 43 out of 100 teachers strongly
agreed to the item “I frequently ask students for drilling and repeating
sentences”; 31 out of 100 teachers were neutral about the item “In the classroom
my understudies once in a while interact in English”; 38 out of 100 teachers
agreed to the item “l regularly plan activities that involve students to
communicate in English with one another”; 33 out of 100 teachers agreed to
the item “I sometimes give students a chance to sing and play in English in
classroom”; 36 out of 100 teachers agreed to the item “I focus communication
in my English classes, however | describe grammar when required.”; 54 out of
100 teachers strongly agreed to the item “I frequently correct errors of my
students in speaking in classroom.”; 43 out of 100 teachers strongly agreed to
the item “I feel undisturbed demonstrating English for my understudies to
revise”; 44 out of 100 teachers strongly agreed to the item “I feel confident
when I Correct my students’ mistakes while speaking in English”.

Table 2

Freguency and Valid percent for questionnaire part 1

My English language Teaching Likert | Frequency | Valid
practice of students Speaking skill Scale Percent
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st_rongly 1 140
disagree
1. I mostly describe grammatical rules Disagree 13 13.0
and students learn them orall Neutral 17 17.0
4 Agree 23 23.0
strongly 33 33.0
agree
st_rongly 3 3.0
disagree
2. In the classroom | usually use Urdu disagree 25 25.0
with my understudies neutral 29 29.0
| agree 27 27.0
strongly 16 16.0
agree
strongly 1 10
disagree
3. | frequently ask students for drilling disagree 16 16.0
and repeating sentences neutral 8 8.0
' agree 32 32.0
strongly 43 3.0
agree
st_rongly 15 150
disagree
4. In the classroom my understudies disagree 11 11.0
once in a while interact in English neutral 31 31.0
' agree 25 25.0
strongly 18 18.0
agree
st_rongly 7 20
disagree
5. I regularly plan activities that disagree 16 16.0
involve students to communicate in neutral 10 10.0
English with one another. agree 38 38.0
strongly 29 29.0
agree
st_rongly 1 140
disagree
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disagree 20 20.0
6. | sometimes give students a chance neutral 8 8.0
to sing and play in English in agree 33 33.0
classroom strongly o5 95 0
agree
strongly 4 4.0
disagree
7. | focus communication in my disagree 7 7.0
English classes, however | describe neutral 23 23.0
grammar when required. agree 36 36.0
strongly 30 30.0
agree
strongly 7 7.0
disagree
8. | frequently correct errors of my disagree 6 6.0
students in speaking in classroom neutral 11 11.0
' agree 22 22.0
strongly 54 54.0
agree
st_rongly 5 6.0
disagree
9. | feel undisturbed demonstrating disagree 4 9.0
English for my understudies to revise neutral 14 14.0
' agree 28 28.0
strongly 43 43.0
agree
st_rongly 5 6.0
disagree
10. | feel confident when | Correct my | disagree 10 10.0
students’ mistakes while speaking in neutral 12 12.0
English. agree 28 28.0
strongly 44 44.0
agree
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FINDINGS, DISCUSSION AND RECOMMENDATIONS

Overall, findings in relation to English teachers’ perceptions regarding the
challenges they face in teaching speaking skill revealed that majority of
teachers had a neutral response towards the use of Urdu or English in class by
their students and by themselves. Majority of English teachers strongly agreed
that they often ask their students for sentence drilling, repeating in English. It
revealed that behavioristic approach of language teaching is most common as
students are asked for repetition and sentence drilling (Lightbown & Spada,
2006). Inclusively, majority of English teachers strongly agreed that they feel
undisturbed demonstrating English for my understudies to revise. It was found
that teachers had a positive response towards designing activities that require
students to interact with each other in English, and they sometimes have
students play and sing in the English lesson. Finding concerning focus on
explanation of grammar rules or focus on communication was somehow
contradictory as teachers had equally positive response towards both of them.
Findings concerning correcting students’ mistakes revealed that teachers had
highly positive response towards it, additionally they perceived that they felt
confident doing so.

Conclusively, the main purpose of this study was to investigate the Perceptions
of male and female Government Secondary School English Teachers’ of Quetta
about Teaching English Speaking Skill of their students’. After visiting
different girls’ and boys’ secondary schools of Quetta, it was found that English
in secondary schools of Quetta is taught by Secondary School Teacher
(General) who were specialized in other subjects than English, such as: History,
Philosophy, Statistics, Economics, Islamiat, Urdu, Political Science, Civics etc.
Unfortunately, they had not received any teacher training in general or in
English language teaching in particular. While interacting with teachers Few of
English teachers frankly reported that their main goal while teaching English in
secondary classes is not to enhance communication skill of student, but to
complete the syllabus which hinders opportunities of practicing teaching of
speaking skill. A teacher said that communication cannot be our goal of
teaching English in secondary classes and we do not focus on teaching speaking
skill, for the reason that, in board examination students speaking skill is not
assessed.

Dilemma with teaching of English language in Public schools of Pakistan is
that majority of teachers are not qualified in this subject, they are forced to teach
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English without taking into consideration their educational background. To the
best of researchers’ knowledge teaching a subject in which one is specialized
can be more effective. As such teacher would be more confident and motivated.
Such teacher would have more knowledge about the particular subject he\she
is qualified in, which in return can ensure effective teaching of that particular
subject. Additionally, main goal of secondary school English teachers is to
complete the syllabus and to prepare the students for examination, according to
the need of that examination. As speaking skill is not assessed in exams, thus
it’s totally neglected by the English teachers. A possible solution to it is that
speaking skill should also be assessed in examination, so that teachers focus
teaching of speaking skill. Furthermore, lack of teachers training program
specially related to English language teaching also hinders effective teaching
of this subject in order to achieve communicative competence. To resolve this
issue teachers training program specially related to English language teaching
should be held regularly.

This study investigated the perception of secondary school male and female
teachers’ teaching of speaking skill of their students. In future parallel studies
can be focused at the intermediate, graduate, and tertiary levels in Quetta and
other cities of Balochistan. The focus in this study was on investigating the
perceptions of English teachers towards speaking skill a similar study can be
conducted in future focusing writing, reading and listening skills of students.
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